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Specifika edukacie Ziaka so Specialnymi
vychovno-vzdelavacimi potrebami na strednej Skole

Specifics of Education of a Pupil with Special Educational
Needs in Secondary School

Jana BalaZova — Alexander Bilcik

Abstrakt

Prispevok uvadza zakladné legislativne dokumenty zaistujuce vzdeldvanie ziakov (vid'.
Ustava Slovenskej republiky, ¢lanok 42 a $kolsky zakon ¢&. 245/2008 Z. z. o vychove a vzde-
lavani) a zamedzujuce diskriminéaciu (zdkonom €. 365/2004 Z. z. o rovnakom zaobchadzani
v niektorych oblastiach a o ochrane pred diskrimindciou). Vymedzuje skupinu ziakov so $pe-
cialnymi vychovno-vzdelavacimi potrebami (SVVP), taktiez pojmy Skolska integracia
a Specialne vychovno-vzdeldvacie potreby. Stru¢ne priblizuje postup pri Skolskej integracii
ziakov so SVVP v podmienkach strednych $kol a dokumenty, ktoré s fiou priamo suvisia:
Navrh na vzdeldvanie Ziaka so SVVP a individualny vzdelavaci program (IVP). Stredo-
Skolskym ucitel'om odbornych predmetov pripomina, Ze je ziaduce, aby poznali legislativne
vychodiska a zaujimali sa o metodiky, publikacie Ministerstva Skolstva (vid’. webstranka),
o odbornu literatdru, ktora priamo suvisi s integraciou ziakov so SVVP, kde mozu najst
nielen informécie, ale aj rady, inSpirdcie. Priblizuje realizaciu Skolskej integracie podla
algoritmu: my vam ur¢ime diagnézu = ,ondlepkujeme™ vas, upravime vam prostredie,
zabezpeCime Specidlne pomdcky, zamestname odbornikov i pomocnikov, nastavime sa na
reSpektovanie vasich tlav a pokusime sa vas tolerovat’ a vy mdzete byt v nasej Skole s nami.
Sumarizuje $pecifika edukacie Zziakov so SVVP v zmysle §kolskej integracie a konkretizuje na
¢o by mali ucitelia odbornych predmetov dbat’ v oblastiach: osobitosti vplyvu diagnozy ziaka
a progndzy na vychovno-vzdelavaci proces, odporucania a uéebné postupy, poziadavky na
upravu prostredia triedy, vychovno-vzdelavaci proces, zabezpeCenie kompenzacnych
a Specialnych ucebnych pomocok, evalvacia ziakov, personalna pomoc, podpora sebarea-
lizacie, sebaddvery, sebavedomia a komunikacie.

Prispevok pojednéva aj o inkluzii v stivislosti s Dohovorom OSN z roku 2006 (Convention on
the Rights of Persons with Disabilities) a o jej praktickej forme realizovanej v prostredi §kol
i mimo $kol — o inkluzivnej edukacii. Priblizuje aktérov inkluzivnej edukécie a potrebu ich
kooperacie v zmysle transdisciplinarity (uz ziadny ucitel ako osamoteny bojovnik, ¢i
samovladca). Zdoraziuje uplatiiovanie etického pristupu k ziakom na bdze vzajomného
partnerstva, spoluprace, ktord moéze vyrazne pomoOct pracovnej inkluzii a postupnému
budovaniu inkluzivnej spolo¢nosti. Na zaver podnecuje k diskusii na tému inklizia ako ciel
a integracia cesta ako ciel’ dosiahnut’ (nie je isté, Ze ide o jedinu cestu).

Krucové slova: skolska integracia, ziak so Specidlnymi vychovno-vzdelavacimi potrebami,
individualny vzdelavaci program, inkluzivna edukacia

Abstract

The paper presents the basic legislative documents providing the education of pupils (see the
Constitution of the Slovak Republic, Article 42 and the Education Act No. 245/2008 Coll. On
Education Act) and preventing discrimination (Act No. 365/2004 Coll. On the Same



Treatment in Certain Areas and on Protection Against Discrimination). It defines a group of
students with special educational needs (SEP), as well as the concepts of school integration
and special educational needs. It briefly describes the process of school integration of pupils
with SEN in secondary (or high) schools and documents that are directly related to it:
A Proposal for The Education of a Pupil with SEN and an Individual Educational Program
(IEP). It also reminds secondary school teachers of vocational subjects, that is desirable for
them to know the legislative basis and to be interested in methodologies or publications of the
Ministry of Education (see website), professional literature directly related to the integration
of students with SEN, where they can find not only information but also an advice and
inspiration. It describes the implementation of school integration according to an algorithm:
we will diagnose you = “sticker” you, adjust the environment, provide special aids, employ
experts and helpers, set ourselves to respect your concessions and try to tolerate you and you
can be in our school with us.

It summarizes the specifics of education of students with SEN in terms of school integration
and specifies what teachers of vocational subjects should pay attention to in the areas:
peculiarities of the impact of student diagnosis and prognosis on the educational process,
recommendations and teaching procedures, requirements for classroom environment,
educational process, provision of compensatory and special teaching aids, evaluation of
pupils, personal assistance, support of self-realization, self-confidence, self-reliance and
communication.

The paper also discusses inclusion in connection with the 2006 UN Convention on The Rights
of Persons with Disabilities and its practical form implemented in and out of schools —
inclusive education. It introduces the actors of inclusive education and the need for their
cooperation in terms of transdisciplinarity (no teacher as a lone warrior or autocrat). It
emphasizes the application of an ethical approach to students based on mutual partnership,
cooperation that can significantly help job inclusion and the gradual building of an inclusive
society. Finally, it encourages discussion on the topic of inclusion as a goal and integration
a way to achieve a goal (it is not certain that this is the only way).

Keywords: school integration, pupil with special educational needs, individual educational
program, inclusive education
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Proména ucitele ekonomickych predmétu
v pandemické dobé

Transformation of a Teacher of Economic Subjects
in a Pandemic Period

Kateiina Berkova

Abstrakt

Pandemicka krize oteviela n€kolik pal¢ivych témat, ktera se tykaji necekaného prechodu
veskeré vyuky do riznych variaci prezen¢ni formy na vSech stupnich vzd€lavani, k némuz
doslo na jate roku 2020. Distan¢ni vzdélavani se od biezna 2020 stalo velmi skloniovanymi
pojmem, ktery oteviel Sirokou skalu diskutovanych otdzek. Prispévek se zabyva postoji
studentl Vysoké skoly polytechnické Jihlava k distan¢ni formée vzdélavani pomoci digitalnich
nastroji a platforem v jarnim obdobi propuknuti pandemické krize. Vyzkum byl zaméfen na
hodnoceni nejenom digitalnich platforem, umoznujicich komunikaci ucitele a studentt, ale
také na hodnoceni materiald ke studiu, na které se kladly a stile jsou kladeny vyssi
pozadavky. Hodnoceni bylo orientované na predmét Finanéni ti€etnictvi, ktery autorka tohoto
¢lanku garantuje a aktivné vyucuje. Prispévek poukazuje na proménu osobnosti vysoko-
Skolského ucitele. Vyzkumného Setieni se zucastnilo 52 studentii, ktefi v prezencni formé
v letnim semestru 2019/2020 studovali povinny pfedmét Financni ucetnictvi. Jednalo se
o studenty z prvniho ro¢niku, 2. semestru bakalatského studijniho programu. Do prizkumu se
zapojili studenti dobrovolng, jeho realizace probihala na anonymni bazi a v souladu
s etickymi zasadami. Z vyzkumu vyplyva, ze pfi prvnim uzavieni $kol byly kladeny ze strany
studenti pozadavky predev§sim na vylepSeni studijnich materidli z hlediska hloubky
a srozumitelnosti vykladu jednotlivych témat. Jako efektivni nastroj fizeni vyuky, samostudia
a ziskavani zpétné vazby se osveéd¢il Learning Management System. Aby byla distan¢ni
vyuka kvalitné zajisténa, je tieba vyuzivat digitdlni néstroje umozinujici pfinejmensim
samostudium a ziskavani zpétné vazby. Idedlni distanéni vyuka by me¢la probihat takovym
zpusobem, kdy ucitel vyuziva platformy k individudlnim nebo skupinovym konzultacim
v podobé zivych prenosu ¢i je vyuziva pro tvorbu videi nebo webinari, které sdili se studenty.

Kli¢ova slova: distan¢ni vyuka, osobnost ucitele, icetnictvi, vysoka skola

Abstract

The pandemic crisis has opened up a number of burning topics concerning the unexpected
transition of all teaching to various variations of the full-time form at all levels of education,
which took place in spring 2020. Distance learning has become a highly inflected term since
March 2020, opening up a wide range of issues. The paper deals with the attitude of the
students of the College of Polytechnics Jihlava to the distance form of education using digital
tools and platforms in the spring of the outbreak of the pandemic crisis. The research was
focused not only on the evaluation of digital platforms enabling communication between
teachers and students, but also on the evaluation of study materials, on which higher
requirements were and still are placed. The evaluation was focused on the subject of Financial
Accounting, which the author of this paper guarantees and actively teaches. The paper points
out the transformation of the personality of a university teacher. The research survey was
attended by 52 students who studied the compulsory subject Financial Accounting in full-time
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form in the summer semester 2019/2020. These were students from the first year, 2nd
semester of the bachelor's study program. Students participated in the survey voluntarily, its
implementation took place on an anonymous basis and in accordance with ethical principles.
The research shows that at the first closing of schools, the students placed demands primarily
on the improvement of study materials in terms of depth and comprehensibility of the
interpretation of individual topics. The Learning Management System has proven to be an
effective tool for teaching, self-study and feedback management. In order to ensure the quality
of distance learning, it is necessary to use digital tools that allow at least self-study and
feedback. The ideal distance learning should take place in such a way that the teacher uses the
platforms for individual or group consultations in the form of live broadcasts or uses them to
create videos or webinars that are shared with students.

Keywords: Distance Learning, Teacher's Personality, Accounting, University

JEL Klasifikace: A22, 123

Podékovani )
Prispévek je jednim z vystupt interniho védeckého projektu ¢. IGS VSE F1/7/2018 a je
vystupem institucionalni podpory FFU VSE ¢&. IP 100040.
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KPucové kompetencie a odborné kompetencie v kurikule
a v praxi vyucovania na strednych odbornych Skolach
ekonomického zamerania v Slovenskej republike

Key Competencies and Professional Competencies in the
Curriculum and in the Practice of Teaching at Secondary
Vocational Schools with an Economic Focus in Slovakia

Martin DrosScak

Abstrakt

Problematika klI'icovych kompetencii v sucinnosti s transverzadlnymi kompetenciami, zaklad-
nymi vzdeldvacimi obsahmi a globalne (i osobne) vyznamnymi témami nevymizla z okruhu
odbornych diskusii. Samotné zavedenie klucovych kompetencii do kurikula Skolského
vzdelavania nezarucuje ich realne nadobudanie ziakmi pocas vyucovania. Ukazuje sa, ze pre
zavadzanie klIacovych kompetencii ma velky vyznam zapdjania ucitelov do procesov
zavadzania kI'i¢ovych kompetencii az na urovein vyucovania v $kolskej triede, potrebna je aj
zmena metodiky vyucovania v prospech aktivizujicich metdod vyucovania a tito zmena sa
prirodzene dotyka aj oblasti hodnotenia vysledkov vzdelavania. V analyzach problematiky
klucovych kompetencii (spOsobilosti) sa poukazuje na prepojenost’ reformnych zmien
s potrebou Specifického tréningu a dostatoéného Casu na to, aby sa ucitelia dokazali
preorientovat’ na vyucovacie stratégie, ktoré¢ su v sulade s aktualnym cielovym zameranim
Skolského vzdelavania, teda s orientaciou na kIi¢ové a pripadne aj na transverzalne kom-
petencie. Prax poukazuje na fakt, ze vel'a ucitel'ov preferuje vyucovanie, ktoré sa sustred’uje
na obsah vzdelania v rdmci jedného vyucovacieho predmetu, ktory ucitel’ vyucuje. Koncept
kIicovych kompetencii je vSeobecne povazovany za zaklad vzdeldvania pre 21. storocie.
Jeho konceptualizdcia a praktické otazky uplatnenia (integracie) sustavy klIacovych
a transverzalnych kompetencii moze mat’ viacero perspektiv. Jednu z nich ponuka ramec pre
ucenie sa, kompetencie Studentov a podpornych systémov pre 21. storocie (P21 Framework
Definitions). Tento model kladie déraz na interdisciplinarny pristup, sustred’uje sa na
utvaranie klicovych kompetencii naprie¢ ucebnym predmetom. Upozorituje na vyznam
inovativnych vyucovacich metod, ktoré maji viest k rozvoju kognitivnych vlastnosti,
osobitne myslenia. S odstupom niekol’kych rokov a na zéklade zhodnotenia reformnych
zmien v Skolstve doslo k zmene v ponati kI"icovych kompetencii, k ich spresneniu. Pozitivom
tohto spresnenia je aj ich Specifikacia, ktord sa prejavuje v zohl'adneni kIi¢ovych znakov
daného stupnia edukécie. Toto spresnenie podla ndsho ndzoru ulahéi procesy hodnotenia
rozvinutosti kI'a¢ovych kompetencii v praxi.

Kli¢ova slova: kI'icové kompetencie, odborné kompetencie, transverzalne kompetencie, prax
vyucovania, ekonomické vzdelavanie

Abstract

The issue of key competencies in conjunction with transversal competencies, basic eduational
content and globally (and personally) important topics did not disappear from the scope of
professional discussions. The mere introduction of key competencies into the school
education curriculum does not guarantee their real acquisition by pupils during learning. It
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turns out that the involvement of teachers in the processes of introducing key competencies
down to the level of teaching in the classroom is of great importance for the introduction of
key competencies, a change in teaching methodology is needed in favor of activating teaching
methods and this change naturally affects the evaluation of learning outcomes. The analyzes
of the issue of key competencies (competences) point to the connection between reform
changes and the need for specific training and sufficient time for teachers to be able to
reorient themselves to teaching strategies that are in line with the current goal of school
education, ie. focusing on key and possibly also on transversal competencies. Experience
points to the fact that many teachers prefer teaching that focuses on the content of education
within one subject that the teacher teaches. The concept of key competences is generally
considered to be the basis of education for the 21st century. Its conceptualization and practical
issues of application (integration) of the system of key and transversal competencies can have
several perspectives. One of them offers a framework for learning, student competencies and
support systems for the 21st century (P21 Framework Definitions). This model emphasizes an
interdisciplinary approach, focusing on the formation of key competencies across the subject.
It draws attention to the importance of innovative teaching methods that should lead to the
development of cognitive qualities, especially thinking. With the lapse of several years and
based on the evaluation of reform changes in education, there was a change in the concept of
key competencies, their refinement. The positive aspect of this clarification is also their
specification, which is reflected in the consideration of key features of a given level of
education. In our opinion, this refinement will facilitate the processes of evaluating the
development of key competencies in practice.

Keywords: key competencies, professional competencies, transversal competencies, teaching
practice, economic education
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Distan¢ni vyuka ucetnictvi na stredni Skole — uskali
a moznosti zdokonaleni

Distance Teaching of Accounting in Secondary Schools —
Pitfalls and Opportunities for Improvement

Marie Fiserova

Abstrakt

Clanek navazuje na prizkum nazort na distanéni vyuku ekonomickych predmétd mezi uéiteli
a zaky stfednich Skol a na zaklad¢ relevantni odborné literatury a vlastnich zkuSenosti podava
nameéty na vyuziti e-learningu v predmétu ucetnictvi. Upozoriiuje na negativni dopady, které
distan¢ni vyuka v dobé koronavirové pandemie zanechdva na znalostech mnohych zaka,
a zamysli se nad cestami vedoucimi k jejich odstranéni nebo alesponn zmirnéni. Na druhou
stranu poukazuje na prilezitosti ke zdokonaleni pedagogického procesu v predmétu ucetnictvi,
které nabizi e-learning.

Uvodni ¢ast piispévku je vénovana popisu a zhodnoceni situace, do které se dostala vyuka na
Skolach v disledku koronavirové pandemie, pfi¢emz je porovnavan piistup skol, uciteld
a studentll pfi jarni a podzimni vin€. Jarni obdobi uzavieni $kol se vyznafovalo hledanim
efektivnich cest distanéniho vzdélavani, které dosud nikdy v takovém rozsahu nebylo
realizovano. Na podzim Skoly uz vétSinou ujednotily a v mnohém zdokonalily metody
distanéni vyuky. Nutnost dalkové vyuky vyznamné posunula dovednosti vyucujicich
i studujicich v ovladani digitalnich technologii. Vzdélavani realizované vyhradné na dalku
vSak ani s jejich vyuzitim nemuze prezenéni vyuku nahradit.

Pozornost je dale zaméfena na odbornou literaturu, kterd se zabyva e-learningem. Cilem je
najit inspiraci pro zdokonaleni vzdélavaciho procesu vedeného prostiednictvim zvoleného
LMS (Learning Management System). Po zamySleni nad charakteristikou soucasnych
studentl a uciteli je pojednano o teoriich uceni, ve kterych se e-learning odrazi, a modelech
vyuky vyuzitelnych pii vyuCovani pomoci digitalnich technologii. Z reSerSe uvedené
literatury vyplynula néktera doporuceni, ktera autorka uvadi.

Néplni posledni Casti jsou zkuSenosti s distancni vyukou ucetnictvi, kterd ma na vyuziti e-
learningovych nastroji specifické pozadavky. Jsou zde také uvedeny vysledky prizkumu
realizovaného dotaznikovym Setfenim v fijnu roku 2020 mezi stfedoskolskymi a vysoko-
Skolskymi studenty a uciteli. Zavérem jsou pak nabidnuty nékteré moznosti zdokonaleni
distan¢ni vyuky konkrétné v predmétu ucetnictvi.

Kli¢ova slova: Vyuka ucetnictvi, distan¢ni vyuka, e-learning.

Abstract

The article follows up on a survey of opinions on distance teaching of economic subjects
among secondary school teachers and students and, based on relevant professional literature
and personal experience, provides suggestions for the use of e-learning in teaching
accounting. It draws attention to the negative effects that distance learning leaves on the
knowledge of many students during the coronavirus pandemic and considers ways to
eliminate or at least mitigate them. On the other hand, it points to opportunities to improve the
pedagogical process of teaching accounting offered by e-learning.
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The introductory part of the paper is devoted to the description and evaluation of the situation
that arose in schools because of the coronavirus pandemic, comparing the approach of
schools, teachers and students during the spring and autumn waves. The spring period of
school closure was marked by the search for effective ways of distance education, which had
never been implemented to such an extent before. In the autumn, schools had already unified
and, in many ways, improved methods of distance teaching. The need for distance teaching
has significantly advanced the skills of teachers and students in the use of digital technologies.
However, not even with the use of these technologies can distance teaching fully replace
classroom education.

Attention is also paid to professional literature dealing with e-learning. The aim is to find
inspiration for the improvement of the educational process led by the chosen LMS (Learning
Management System). After considering the characteristics of present-day students and
teachers, the paper discusses the theories of teaching in which e-learning is reflected, and the
teaching models usable in lessons organised with the help of digital technologies. Research
carried out in the referenced literature resulted in several recommendations made by the
author.

The last part focuses on the experience with distance teaching of accounting, which has
specific requirements for the use of e-learning tools. It also presents the results of
a questionnaire survey performed in October 2020 among secondary school and university
students and teachers. Finally, some possibilities of improving distance teaching are offered,
specifically in accounting.

Keywords: Teaching of accounting, distance teaching, e-learning.
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Vyzvy a inovacie vo vyucovani technickych predmetov
z pohPadu ich ucitelov

Challenges and Innovations in Technical Subject Teaching
from their Teachers’ Point of View

Alena Haskova — Florian Danko

Abstrakt

Vyuclovanie technickych predmetov na strednych odbornych Skoldch so sebou prindsa
mnozstvo zlozitych problémov, ktoré je potrebné vyriesit. Autori v tejto kapitole prezentuju
vysledky panelovej diskusie ucitelov odbornych predmetov, v ramci ktorej panelisti, na
zéaklade svojich nazorov a skusenosti, riesili tri zdkladné otazky: V ¢om spociva naro¢nost
vyuéby technickych predmetov? Co su u¢inné spdsoby motivéacie §tudentov a ako je mozné
dlhodobo udrzat’ motivaciu $tudentov? Cim v ramci vyuéby technickych predmetov je mozné
vyraznejsie uputat’ Studentov? I ked vicsina technickych predmetov ma interdisciplinarny
charakter, v dosledku ¢oho je vyucba a osvojovanie si tychto predmetov zna¢ne obtiazne,
podla nazoru panelistov najva¢sim problémom pri vyucbe technickych predmetov je
jednoznaéne nizka irovenl motivacie na strane Studentov. Ide o prekvapivé zistenie, nakol'ko
pri odbornych predmetoch sa oCakava, ze Studenti o ne maju zdujem uz aj z toho titulu, Ze si
odbornu $kolu technického zamerania zvolili sami ako zaklad svojho d’alSieho profesijného
smerovania. Takisto zaujimavym zistenim je skuto¢nost, ze odpoved’ na druhtl otazku
panelisti davali do stvisu so systémom hodnotenia Studentov. Poukazovali pritom na svoje
skusenosti, ked’ sa v ramci niektorych predmetov rozhodli experimentalne zrusit znamko-
vanie Studentov a priebezné hodnotenie Studentov znamkami nahradili udel'ovanim vopred
stanoveného poctu bodov. Pri diskusii upttavania pozornosti Studentov v ramci verbalnej
frontalnej vyucby technickych predmetov panelisti zdéraznovali potrebu zarad’ovania aktivi-
zujucich prvkov, akymi s napr. vytvaranie situacii uvedomenia si ,,medzery* v aktualnych
vedomostiach alebo uvedenie putavého pribehu ozivujuceho pragmatické ucivo, alebo
pouzitia badatel'sky zalozeného problémového vyucCovania. V zavere kapitoly autori
vymedzuju profesionalitu ucitela, s oh'adom na ucitelov odbornych predmetov, v zamerani
na jeho kompetenciu ovladania obsahu a didaktiky vyucovanych predmetov.

Kruacové slova: Stredné odborné skoly, Specifikd vyucby technickych predmetov, motivacia
Studentov, spdsoby hodnotenia Studentov, ovladanie obsahu a didaktiky vyucovanych pred-
metov.

Abstract

Teaching technical subjects at secondary vocational schools brings with it a number of
complex problems that need to be solved. In this chapter, the authors present results of a panel
discussion of teachers of vocational subjects, in which the panelists, based on their opinions
and experiences, addressed three basic questions: Why it is so demanding to teach technical
subjects? What are effective ways to motivate students and how can student motivation be
maintained in a long run? What makes it possible to attract student attention more in teaching
of technical subjects? Although most of the technical subjects have interdisciplinary
character, in a consequence of what teaching and acquisition of these subjects are very
difficult and demanding, according to panelists’ opinion the most significant problem in
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teaching technical subjects is undoubtedly low level of students’ motivation. This is a surpri-
sing finding, as in case of vocational subjects one expects that students are interested in them,
as they have chosen just a vocational technical school for themselves as a basis for their
further professional orientation. An interesting finding is also the fact that the panellists
related the answer to the second question to system by means of which the students are
assessed. At this the panelists pointed to their experiences when, in case of some subjects,
they decided experimentally to cancel grading of students and replaced it by continuous
assessment by means of points given to students, number of which for each specified activity
was predetermined. Within the discussion of attracting students' attention during the verbal
frontal teaching of technical subjects, the panelists emphasized the need to use activating
elements, such as creating situations of awareness of a ,,gap® in current knowledge or telling
an engaging story illustrating the pragmatic subject matter, or the use of inquiry-based
problem teaching. At the end of the chapter, the authors define professionalism of the
technical subject teacher, with regard to his competence to know content and didactics of
taught subjects.

Keywords: Secondary vocational schools, specifics of teaching technical subjects, student
motivation, ways of student assessment, knowledge of the taught subject content and its
branch didactics.
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Vybrana uskali online vyuky z pohledu vyucujicich

Selected Problems of Online Teaching
from Teachers’ Perspective

Lenka Holeckova

Abstrakt

Pedagogicka praxe se jiz delSi dobu potykd s tématem online vzdélavani, které se stalo kazdo-
denni nutnosti a které pfinasi mnohé vyzvy pro pedagogy i pro studenty. Prispévek se
zamétuje na nékteré problémy online vyuky, a to se zietelem na pohled vyucujicich na tuto
distan¢ni podobu vyuky, na jejich ndzory a zkuSenosti. Zasadnim uskalim online vyuky je dle
vyucujicich zejména vhodnd motivace zakl k online vzdelavani. Predmétem diskuse je jeji
efektivita. Ta byva narusSovana nejen ¢astymi technickymi problémy, k nimz mize dochézet,
ale i chybé&jici neverbalni komunikaci, €innou zpétnou vazbou, prehlcenim zakt ucivem.
Organizacné slozit¢jsi je zajiSténi prace studentd ve skupinach, ktera pfitom byva pro
aktivizaci studentll velmi ucinna. Vyucujici trdvi mnoho ¢asu u pocitact vyukou i pfipravami
na ni a byvaji mnohdy piehlceni ukoly. Piispévek nabizi n€kterd vychodiska téchto problémt
a predstavuje tipy od samotnych vyucujicich, které nabizeji moznosti, jak problematické
aspekty online vyuky ptekonat. Napomocné je zejména od pocatku zachovat ptrehlednost
¢asového harmonogramu vsech planovanych vyukovych online aktivit. Riziko ztraty orien-
tace se v online prostiedi zvySuje. Dale je tfeba zadat od zakt zpétnou vazbu, nezahlcovat je
ucivem pfrili§ a podporovat jejich spolupraci. Pro vyucujici je pro zachovani potiebné energie
na piipravy i vyuku nutné si doptavat pravideln¢ také odpocinek od médii. Cilem online
vyuky by mélo byt zejména provazet zaka na cesté za poznavanim. Uelné je vyvolavat
u zakl zdjem a umoznit jim v maximalni mife autonomii. Hlavnim ukolem pedagogt je tedy
posilovat vnitini motivaci zakd k uceni.

Kli¢ova slova: Online vyuka, vyucujici, Zaci, problematické aspekty, bariéry v komunikaci.

Abstract

Teaching has already been dealing with the topic of online education for a long time. Online
education has become an everyday necessity and brings many challenges both for teachers
and students. The paper focuses on some problems of online teaching with special focus on
the perspective of teachers regarding this distance form of teaching, teachers” opinions and
experience. According to the teachers, the main difficulty of online teaching is especially the
motivation of students for online education. Also its effectiveness is a controversial topic.
Effectiveness could be influenced not only by frequent technical problems, but also by the
lack of non-verbal communication, effective feedback, and overwhelming students by
information. Organizationally more complicated is to ensure the work of students in groups,
which could be a very effective activity for their activating. Teachers spend a lot of time by
preparation for teaching and are often overwhelmed by many tasks. The paper also offers
some possible solutions of connected problems and presents some tips offering possible ways
to overcome problematic aspects of online teaching. It is especially helpful to keep clear and
simple time schedule of all planned online learning activities from the beginning. In the online
environment, the risk of losing orientation is high. Furthermore, it is necessary to ask for
students” feedback, not to overwhelm them with information, and to support their cooperation.
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For teachers, it is also necessary to rest from the media regularly in order to maintain their
necessary energy for preparation and teaching. The aim of online teaching should be mainly
to guide the student in their learning. It is important to attract their attention and to enable
them to be independent. The main task of teachers is to strengthen students' internal
motivation to learn.

Keywords: Online teaching, teachers, students, problematic aspects, communication barriers.
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Ztrata pracovniho nadSeni u uciteli
na obchodnich akademiich

Loss of Working Enthusiasm of Business
Academies Teachers

Jakub Janovsky — Tereza Vacinova

Abstrakt

Clanek se zabyva problematikou ztraty pracovniho nadseni u uéiteli na obchodnich akade-
miich. V tvodu uvadi do problematiky ztraty pracovniho nadseni a vymezuje ustiedni pojmy
souvisejici s problematikou. Mezi hlavni teoretické pojmy, které ovliviiuji pracovni nadsSeni
u uciteld, patii motivace, stres a syndrom vyhoteni. V ¢lanku je podrobnéji popsdna motivace
vnéj$i a motivace vnitfni a charakterizovdna rozdilnost mezi motivaci vnitini a motivaci
vnéjsi. Nasleduje popis psychickych, socidlnich a fyzickych stresord se zékladnimi typy
jednotlivych stresti. Teoreticka cast je zakoncena definici syndromu vyhofeni a rozliSenim
symptomli syndromu vyhoteni. V dal$i ¢asti je struéné predstaven stav literatury u nas
a v zahranici, ktera se podobné problematice vénuje. Konkrétné jsou v této ¢asti uvedeny tii
odborné ¢lanky z tuzemského prostiedi a tfi odborné ¢lanky ze zahranici. Nasleduje pied-
staveni projektu vyzkumu. Jsou uvedeny hlavni hypotézy projektu vyzkumu, metody vyz-
kumu a je zde popsan vyzkumny vzorek, tedy ucitelé na Ctyfech vybranych obchodnich
akademiich. Nésledné je Ctenai seznamen s metodologii a vyhodnocenim projektt vyzkumu.
Na zékladé verifikace stanovenych hypotéz jsou v posledni kapitole shrnuty mozna dopo-
ruceni pro ucitele. Zavérem jsou shrnuty navrhy na mozna feSeni této problematiky.

Kli¢ova slova: ucitel, motivace, stres, syndrom vyhoteni

Abstract

The article discusess the issue of loss of working enthusiasm of business academies teachers.
The introduction introduces the issue of loss of working enthusiasm and defines the central
concepts related to the issue. The main theoretical concepts that affect teachers' working
enthusiasm include motivation, stress and burnout. The article describes in more detail the
external motivation and the internal motivation and characterize difference the internal
motivation and the external motivation. The following is a description of mental, social and
physical stressors with basic types of individual stresses. The theoretical part ends with the
definition of burnout syndrome and the distinction of symptoms of burnout syndrome. The
next part briefly presents the state of literature in our country and abroad, which deals with
similar issues. This section specifically lists three scientific articles from the domestic
environment and three scientific articles from abroad. Then a research project is presented.
The following is an introduction to the research project. The main hypotheses of the research
project, research methods are presented and a research sample is described here. The research
sample consists of teachers at four selected business academies. Subsequently, the reader is
acquainted with the methodology and evaluation of research projects. Based on the
verification of formulated hypotheses, possible recommendations for teachers are suggested in
the last chapter. At the end suggestions for possible solutions to this issue are summarized.

Keywords: teacher, motivation, stress, burnout syndrom
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Digitalni technologie ve vzdélavani na stiednich Skolach
ekonomického zaméreni

Digital Technologies in Education
at Secondary Schools of Economics

Anna Junkova

Abstrakt

Kwvalifikacni prace se zabyva digitalnimi technologiemi ve vzdélavani, konkrétné je zamétena
na ucitele a zaky stfednich skol ekonomického zaméteni. Jejim cilem je zjistit aktudlni uroven
digitalni gramotnosti a digitalnich kompetenci prave u téchto ucitelti. Prace reaguje na obecné
znamy problém, kterym je nedostatecnd troven digitalnich kompetenci ucitelti pfipravujicich
zaky na jejich budouci povolani a zivot obecné, ktery se dnes jiz bez zminéné¢ kompetence
neda plnohodnotné Zit s ohledem na vSudyptitomnost digitalnich technologii.

ZvySovani urovné digitalnich kompetenci vSech obc¢ani je téz cilem organi Evropské unie,
jez na soucasnou situaci reaguji. Dokument strategie digitalniho vzdélavani do roku 2020
schvalila ¢eska vlada, ¢imz reagovala na pozadavky Evropské unie v oblasti zaméfeni se na
kli¢ové kompetence, jejichz soudasti je i digitalni kompetence. Skoly by se zminénym
dokumentem mély fidit a zaradit do svych osnov strategie vedouci ke zvySovani digitalnich
kompetenci. ZvySovani digitalnich kompetenci zakl nelze bez predeslého zvyseni digitalnich
kompetenci uéiteld. Toto by mél byt jeden z ptednich cilti ¢eského Skolstvi v dnesni dobé.

Na zéaklad¢ reserSe literatury a mnohych vyzkumi uskuteénénych na dané téma bylo zjisténo,
ze digitalni kompetence ucitell stfednich Skol nedosahuji pottebné tirovné pro dnesni digitalni
svét. Pomoci mnou provedeného dotaznikového Setieni byl tento fakt potvrzen. V dobé psani
diplomové prace se svét zacal potykat s koronavirovou pandemii, kterd provéfila (ne)pti-
pravenost uditeld pfi nutném zvysSeni pouzivani digitadlnich prostfedkti béhem nuceného
prechodu k distancni vyuce. Zrealizovany kvalitativni vyzkum zkoumal reakce ucitelii na
vzniklou situaci.

V névaznosti na oba provedené vyzkumy a resersi literatury byla vznesena doporuceni, ktera
by mohla danou situaci zlepsit a digitalni kompetence uciteli pozvednout na vyssi Groven.

Kli¢ova slova: Klicové kompetence, digitdlni kompetence, digitalni gramotnost, digitalni
technologie, inovativni vyucovani.

Abstract

The diploma thesis deals with digital technologies in education, specifically it is focused on
teachers and pupils of secondary economic schools. The aim of the thesis is to find out the
current level of digital literacy and digital competencies of these teachers. The thesis responds
to the well-known problem, which is the insufficient level of digital competencies of teachers
who prepare students for their future careers and life in general, which today can no longer be
fully lived without the mentioned competence with regard to the ubiquity of digital
technologies.

Raising the level of digital competences of all citizens is also the goal of the European Union,
which is responding to the current situation. The document of the strategy of digital education
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until 2020 was approved by the Czech government, thus responding to the requirements of the
European Union in the area of focusing on key competencies, which also include digital
competences. Schools should follow this document and include strategies to increase digital
competences in their curricula. Increasing pupils’ digital competences is not possible without
first increasing teachers' digital competences. This should be one of the leading goals of
Czech education today.

Based on a literature search and many studies conducted on this topic, it was found that the
digital competencies of secondary school teachers do not reach the required level for today's
digital world. This fact was confirmed by means of a questionnaire survey conducted by me.
At the time of writing, the world was facing a coronavirus pandemic, which examined the
(in)readiness of teachers with the necessary increase in the use of digital resources during the
forced transition to distance learning. The conducted qualitative research examined the
reactions of teachers to the situation.

Following both the research and the literature search, recommendations were made that could
improve the situation and raise teachers' digital competencies to a higher level.

Keywords: Key competencies, digital competence, digital literacy, digital technology, inno-
vative teaching.
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Jak pripravovat ucitele stfednich odbornych Skol
pro vyuku financni gramotnosti?

How to Prepare Secondary School Teachers
for Education of Financial Literacy?

Alena Kralovad, David Kropac

Abstrakt

Prispévek se zabyva problematikou, ktera je na stfednich Skoldch vzhledem k rostoucimu
zadluzeni privatniho sektoru stale aktualnéj$i. Finan¢ni gramotnost je vyznamnou soucasti
ekonomické gramotnosti. Klicovou ulohu zde hraje problematika rozpoctu domécnosti, firem
a statu. Na absolventy oboru ucitelstvi Vysoké skoly ekonomické v Praze jsou kladeny
specifické pozadavky a naroky (teoretické i praktické), které se odrazeji v jejich ptiprave.
Jedna se predevSim o spojovani teorie s praxi, o zvySovani kvality vyuky, coz definuji
strategické cile a linie stanovené v Hlavnich smérech vzdélavaci politiky 2030+.

Cilem prispévku bylo zjistit, jaké obsahové néaplni uciva ve vyuce sttednich Skol je tfeba se
vice vénovat a jak uvedené ucivo co nejlépe metodicky zpracovat. Pro uvedené ucely byla
nejprve zji§téna wroven financni gramotnosti zaki stiednich $kol a dospélych v Ceské
republice. K tomu byly vyuzity vysledky vyzkumnych $etfeni PISA 2012, Ceské bankovni
asociace 2019 a Ministerstva financi Ceské republiky 2020. Zda jsou budouci uéitelé
v souvislosti s finanéni gramotnosti na bakaldiském i navazujicim magisterském oboru
ucitelstvi Vysoké Skole ekonomické v Praze piipravovani odpovidajicim zplisobem, bylo
zjistovano analyzou odbornych piredmétli, oborovych a predmétovych didaktik. Struktura
predmétl i ptiprava odpovida soucasnym svétovym trendiim.

Pro zjisténi problémtli v obsahové i metodické naplni uciva z oblasti finan¢ni gramotnosti
stiednich $kol byl vroce 2020 proveden na 80 vefejnych obchodnich akademii v Ceské
republice kvantitativni vyzkum. Prvni ¢ast byla uskuteénéna dotaznikovym Setfenim, druha
¢ast pomoci neparového Studentova t-testu. Byly zjistény obsahové i metodické problémy.
V zavéru prispévku jsou naznaceny moznosti feseni zjisténych nedostatkii véetné navrhu, jak
zlepsit pripravu ucitelti ekonomickych predmétt strednich skol.

Kli¢ova slova: finan¢ni gramotnost, stfedni Skoly, pfiprava uciteli, katedra didaktiky
ekonomickych ptedméti, Vysoka skola ekonomicka v Praze

Abstract

The paper deals with issues that are very relevant in the education at secondary schools due to
the growing indebtedness of the private sector. Financial literacy is an important part of
economic literacy. Budget of households, companies and state play a key role here. Graduates
of the Prague University of Economics and Business are subject to specific requirements and
demands (theoretical and practical), which are reflected in their preparation. It is mainly about
connecting theory with practice, about increasing the quality of teaching, which is defined by
strategic goals and lines set in the Guidelines for Educational Policy 2030+.

The aim of the paper was to find out what content of the curriculum in teaching of secondary
schools needs to be paid more attention to and how methodically improve the process of the
curriculum. The level of financial literacy of secondary school students in the Czech republic
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and adults was for this purpose first determined. The results of research surveys PISA 2012,
the Czech Banking Association 2019 and the Ministry of Finance of the Czech Republic 2020
were used. Whether future teachers are adequately trained in connection with financial
literacy in the bachelor’s and master’s fields of teaching at the Prague University of
Economics and Business was determined by analyzing professional subjects and didactics.
The structure of subjects and preparation corresponds to current world trends.

In order to identify problems in the content and methodological content of secondary school
curricula in the field of financial literacy, quantitative research was in 2020 carried out in 80
business academies in the Czech Republic. The first part was performed by a questionnaire
survey, the second part by means of an unpaired Student's t-test. Content and methodological
problems were identified. At the end of the article, the possibilities of solving the identified
shortcomings are indicated, including suggestions on how to improve the training of
secondary school economics teachers.

Keywords: financial literacy, secondary schools, preparation of teachers, department of
didactics of economic subjects, Prague University of Economics and Business
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Mezigeneracni sdileni a kooperace v praci ucitele jako
prilezitost a vyzva doby

Intergenerational Sharing and Cooperation in the
Teaching as an Opportunity and a Challenge of the Time

Pavel Krpdlek

Abstrakt

Prispévek tesi aktudlni problematiku spoluprace a mezigenera¢niho sdileni v komunika¢nim
klimatu soudobych pedagogickych tymi v sekundarnim odborném vzdélavani. Semknuti
tymi a rozvinuti spoluprace s vyuzitim piednosti a nedostatkli mladé generace zacinajicich
ucitell na jedné strané a zkuSenych sluzebné starSich kolegli na stran¢ druhé se nabizi
v situaci nucené¢ho prechodu na online formy vzdélavani a pandemii opodstatnénou zadouci
ohleduplnost a respekt k sobé navzajem. Pokud se tymy pedagogi v krizové situaci propoji ke
vzajemnému sdileni technickych dovednosti a zkuSenosti, mlze to pfinést vyznamnou
synergii ve vysledcich prace a v organizacni kultufe. Autor vychazi z této premisy a na
zakladé kombinovaného modelu empirického vyzkumu zkouma predmétnou problematiku
s vyuzitim techniky primarni obsahové analyzy, nazorového diskurzu soudobych autorti
a publikovanych pfistupli decizni sféry, vlastnich pedagogickych zkuSenosti a aplikovanych
vysledkl fizenych hloubkovych rozhovora s uditeli odbornych predmétt, kteti si v obdobi
akademického roku 2019/2020 dopliiovali na fesitelském pracovisti své pedagogické vzdelani
v doplnujicim pedagogickém studiu ucitelstvi odbornych ekonomickych predméti. Prezen-
tované vyzkumy byly realizovany jako soucast feSeni vyzkumného projektu ,,Komplexni
vyzkum osobnosti uéitele ekonomickych pfedméti na stfednich $kolach v Ceské republice,
kde se autor krom¢ uvedené problematiky spoluprace a mezigeneracniho sdileni zabyval také
optimalizaci transferu poznatkii a zkuSenosti mezi generacemi ucitelii v realné pedagogické
praxi. Dosazené vysledky podporuji myslenku dokonceni a implementace kariérniho adu pro
ucitelstvi a potvrzuji dilezitost jeho profesionalizace.

Kli¢ova slova: didaktika, ucitel, mezigenerac¢ni sdileni, participace, kurikulum

Abstract

The paper addresses the current issues of cooperation and intergenerational sharing in the
communication climate of contemporary pedagogical teams in secondary vocational
education. Bringing together teams and developing cooperation using the strengths and
weaknesses of the young generation of beginning teachers on the one hand and experienced
senior colleagues on the other offers a desirable consideration and respect for each other in
a situation of forced transition to online forms of education and pandemics. If teams of
educators in a crisis situation are connected to share technical skills and experience, it can
bring significant synergies in the results of work and in the organizational culture. The author
is based on this premise and on the basis of a combined model of empirical research examines
the subject matter using the technique of primary content analysis, opinion discourse of
contemporary authors and published approaches of decision-making, own pedagogical
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experience and applied results of controlled in-depth interviews with teachers of vocational
subjects. of the academic year 2019/2020, they supplemented their pedagogical education at
the researcher's workplace in the supplementary pedagogical study of teaching professional
economic subjects. The presented research was carried out as part of the research project
,Comprehensive research of the personality of a teacher of economics at secondary schools in
the Czech Republic,” where the author dealt with the issue of cooperation and inter-
generational sharing. The achieved results support the idea of completing and implementing
the career rules for teaching and confirm the importance of its professionalization.

Keywords: didactics, teacher, intergenerational sharing, participation, curriculum
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Microlearning ako moderna forma vzdelavania

Microlearning as a Modern Form of Education

Katarina Krpalkova Krelova — Diana Vrbovad

Abstrakt

Priemyselna revolucia 4.0 znama ako digitalny vek prinasa technologicky pokrok do réznych
oblasti zivota, nevynimajuc oblast vzdelavania, do ktorej su implementované moderné
digitalne, informac¢né a komunikacné technologie. V tejto suvislosti je viac ako aktudlne sa
zaoberat’ rozvojom digitadlnej gramotnosti vsetkych aktérov vzdelavacieho procesu, t.j.
ucitelov aj Studentov. Je zrejmé, ze sucasnd doba si vyzaduje ucitela, ktory je schopny
vyuzivat moderné didaktické prostriedky, informacné a komunikac¢né technolégie, on-line
nastroje, je schopny pracovat s vyukovym softvérom a je tiez schopny samostatne vytvarat
ucebné pomocky, ktoré efektivne implementuje do vyucby. Velkym prinosom digitalnych
technolégii vo vyucbe je ich potencidl vyznamne podporovat’ na Studenta orientované
didaktické postupy a najma poskytuju priestor pre aktivne zapojenie sa do ucebnych aktivit,
ktoré vyraznym spdsobom prispievaju k efektivnejSej integracii vedomosti a zruc¢nosti.
Prispevok sa zaobera aktudlnou otazkou digitalizacie vzdelavania, kde za podstatny
povazujeme rozvoj digitdlnej kompetencie vSetkych zainteresovanych ucastnikov vzde-
lavania. V stcasnej dobe celosvetovej pandémie COVID-19 boli vzdelavacie institicie nitené
zo dna na den prejst’ z prezenénej formy vyucby na diStanént on-line vyucbu. Tato situacia
odhalila nedostatky jednak vo vybavenosti vzdeldvacich institicii modernou technikou
a technoldgiami a tiez rezervy v schopnostiach ucitelov aj Studentov efektivne on-line na-
stroje a technoldgie vo vzdelavani vyuzivat. V prispevku prezentujeme vysledky experi-
mentélnej Stadie, ktorej primarnym cielom bolo zistit’ efektivitu vyuzivania microlearningu
prostrednictvom socidlnej siete Instagram v ekonomickom vzdeldvani. Tato forma ucenia je
zalozena na principe rozlozenia ucenia na malé Casti, uCenie tak moze trvat’ len par sekund
alebo niekol’ko minut. Konkrétna podoba microlearningu je dand vzhliadnutim videa,
precitanim kratkeho textu, vyplnenim kvizu, ucenie sa poc¢as mikro hier, odpoved’ na otazku
prostrednictvom mobilného telefonu, tabletu alebo pocitaca, priCom sa vyuzivaju rézne typy
zariadeni. Do empirickej Stadie bolo zapojenych 35 respondentov, ktori prejavili zdujem
absolvovat’ vzdelavanie v oblasti zdkladov ekonomiky nazvanu ako ,,Ekonomika pro zivot*
formou microlearningu s vyuzitim socialnej siete Instagram. Jednoznacne bolo preukazané, ze
respondenti povazuji microlearning aj prostredie Instagramu za efektivne a uzitoéné prave
pre vzdelavacie ucely. Povazujeme za dolezité klast zvySent pozornost’ na didaktické
spracovanie vyucbovych videi, u¢ebnych textov, uloh, kvizov a podobne. Uvedomujeme si aj
slabé stranky microlearningu, ako je absencia osobného kontaktu ucitel'a a Studenta, ktory sa
neda nahradit’ a tiez obmedzeny pristup k modernych digitalnym prostriedkom.

Kli¢ova slova: vzdelavanie, digitalizacia, microlearning, Instagram

Abstract

The Industrial Revolution 4.0, known as the digital age, brings technological progress to
various areas of life, not excluding the field of education, in which modern digital,
information and communication technologies are implemented. In this context, it is more than
current to deal with the development of digital literacy of all actors in the educational process,
i. teachers and students. It is obvious that nowadays it requires a teacher who is able to use
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modern teaching aids, information and communication technologies, online tools, is able to
work with teaching software and is also able to independently create teaching aids, which he
effectively implements into teaching. A great benefit of digital technologies in teaching is
their potential to significantly support student-oriented didactic practices and, in particular,
provide space for active participation in learning activities that significantly contribute to a
more effective integration of knowledge and skills. The paper deals with the current issue of
digitization of education, where we consider the development of digital competence of all
interested participants in education to be essential. In the current global COVID-19 pandemic,
educational institutions have been forced to move from day-to-day to full-time distance
learning. This situation revealed shortcomings in the equipment of educational institutions
with modern technology and technologies, as well as reserves in the ability of teachers and
students to effectively use online tools and technologies in education. In this paper, we
present the results of an experimental study, the primary goal of which was to determine the
effectiveness of the use of microlearning through the social network Instagram in economic
education. This form of learning is based on the principle of dividing learning into small parts,
so learning can take only a few seconds or a few minutes. The specific form of microlearning
is given by watching a video, reading a short text, completing a quiz, learning during micro
games, answering a question via a mobile phone, tablet or computer, using different types of
devices. The empirical study involved 35 respondents who expressed an interest in
completing education in the basics of economics called ,,Ekonomika pro zivot™ in the form
of microlearning using the social network Instagram. It was clearly shown that the respon-
dents consider microlearning and the Instagram environment to be effective and useful for
educational purposes. We consider it important to pay increased attention to the didactic
processing of instructional videos, teaching texts, assignments, quizzes and the like. We are
also aware of the weaknesses of microlearning, such as the absence of personal contact
between teacher and student, which cannot be replaced, and also limited access to modern
digital resources.

Keywords: education, digitalization, microlearning, Instagram
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Role pedagoga v oblasti dalSiho vzdélavani

The Role of a Teacher in the Area of Further Education

Lenka MuZikova

Abstrakt

Odjakziva byla role ucitele a pedagoga velmi vazena, nebot’ pedagog je tim, ktery predava
svoje znalosti a zkuSenosti dalSim tcastnikim vzdélavani. Role pedagoga vsak nemusi koncit
na urovni pocateCniho vzdélavani, nebot’ potencial pedagogi je mnohem vétsi. Mnoho
moznosti uplatnéni pedagogli se vyskytuje i v oblasti dalSiho vzdélavani. Nékteré z moznosti
jsou nastinény v nasledujicim ¢lanku. Jakym smérem se vSak pedagog vyda, zalezi jen na ném
samotném, popf. na jeho zaméstnavateli.

Pravé postoj a snaha kazdé jednotlivé skoly a jejiho feditele, mize byt rozhodujici k tomu,
aby se ze Skoly stalo centrum celozivotniho uceni, které bude nabizet krom¢ pocate¢niho
vzdélavani napf. i dalsi vzdélavani nebo zkousky z profesnich kvalifikaci.

Siroké moznosti uplatnéni pedagoga jsou i v oblasti dalitho vzdélavani, tedy napt.
V rekvalifika¢nich kurzech a Narodni soustavé kvalifikaci, kde je potencidl pedagoga
spatfovan zejména v jeho kvalifikaci a odborné praxi, kterd je pro tvorbu rekvalifika¢nich
programu i realizaci zavére¢nych zkousek klicova.

Nezanedbatelnou roli muze pedagog hrat i v oblasti dalsitho vzdélavani pedagogickych
pracovnikl, kde mtze ptisobit nejen jako ucastnik vzdélavaciho kurzu, tak jako tvlirce a lektor
akreditovanych kurzii pro dalsi pedagogické pracovniky, které jsou regulovany Ministerstvem
Skolstvi, mladeze a télovychovy.

Klicova slova: pedagog, dalsi vzdélavani, akreditace, rekvalifikace, Narodni soustava
kvalifikaci

Abstract

The role of a teacher has always been highly valued, as the educator is the one who passes
on his knowledge and experience to other participants in education. The role of a teacher does
not have to end at the level of initial education, because the potential of teachers is much
greater. There are also many opportunities for teachers to work in the area of further
education. The following article outlines some of the options. However, in which direction
the teacher goes is up to him himself or up to his employer.

It is the attitude and efforts of each individual school and its principal that can be decisive
for the school to become a lifelong learning center, which will offer not only initial education,
but also further education or professional qualification examinations.

There are wide possibilities of using the teacher also in the area of further education,
therefore, for example, in retraining programs and the National Qualifications Framework,
where the potential of the teacher can be seen mainly in his qualifications and professional
practice, which is crucial for the creation of retraining programs and the implementation
of final exams.

The teacher can also play an important role in the area of further education of pedagogical
staff, where he can participate not only as a participant in the educational program, but also
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as a creator and lecturer of accredited programs for other pedagogical staff, which are
regulated by the Ministry of Education, Youth and Sports.

Keywords: teacher, further education, accreditation, retraining, National Qualifications
Framework
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Analyza postojov Ziakov k vybranym aspektom osobnosti
ucitel’a ekonomickych predmetov

Analysis of Pupils’ Attitudes to the Selected Aspects
of Economic Subjects Teacher’s Personality

Jaromir Novak

Abstrakt

Ucitel’ vyznamne ovplyviiuje priebeh a vysledky vyucovacieho procesu na strednych skolach.
Vykon ziakov zavisi vo vel'kej miere nielen od ich schopnosti, ale aj od motivacie ucit’ sa. Da
sa predpokladat’, ze jednym z faktorov, ktoré mézu ovplyvnit’ motivaciu ziakov, je osobnost’
ich ucitel'a. Na potvrdenie tohto predpokladu sme analyzovali vybrané aspekty tykajlice sa
osobnosti ucitel'ov ekonomiky a uctovnictva na strednych Skolach a ich vplyv na motivaciu
ziakov v tychto predmetoch. Zamerali sme sa na Styri vybrané aspekty osobnosti ucitel'ov
a analyzovali sme ich z pohl'adu ziakov a ich postojov k ulitelom, priCom sme zaroven
skamali, do akej miery ich ulitel ovplyvnil ich celkovi motivaciu Studovat predmet.
Metodou dotaznikového prieskumu sme analyzovali odpovede 410 ziakov zo Styroch
obchodnych akadémii (207 ziakov tretieho ro¢nika a 203 ziakov §tvrtého ro¢nika). Dotazniky
boli navrhnuté SirSie, pretoze skimali aj niekol'’ko d’alSich oblasti, ale v tomto prispevku sme
analyzovali iba odpovede respondentov na otazky tykajice sa tychto Styroch charakteristik
ucitel'ov: odbornost, schopnost’ jasne vysvetlit' uc¢ivo, empatia a l'udskost’ ucitela (moznost’
doverovat’ mu). Zistili sme niekol'ko rozdielov vo vnimani ucitelov ré6znych predmetov, ako
aj isté rozdiely vo vnimani jednotlivych skimanych aspektov tykajicich sa osobnosti ucitela.
Podla respondentov ucitelia vstupuju do tried vynikajico pripraveni z odbornej aj peda-
gogickej stranky. Ziaci vi¢Sinou svojich uéitel'ov povazuju za odbornikov na danii proble-
matiku, len o malo menej ich tiez povazuju za schopnych jasne ju vysvetlit. Ukazuje sa, ze
vzt'ah medzi tymito dvoma aspektmi je vzajomne nepriamo Umerny vo vztahu k stupnu
naroc¢nosti uciva. Pokial’ je ucivo pre ziakov naro¢nejSie, d4 sa zo ziskanych vysledkov
usudit’, ze ziaci hodnotia ucitel'a ako menej schopného vysvetlit' u¢ivo jasne, ale zaroven si
viac vazia jeho odbornost. Celkové pozitivne vnimanie tychto dvoch oblasti ziakmi mdze
suvisiet’ aj s tym, ze ich vnimaju tiez ako pozitivny motivacny faktor. Zvysné dva skumané
aspekty sice taktiez dosiahli relativne vysoké hodnotenie, ale ich hodnoty boli nizSie ako
v pripade prvych dvoch faktorov. Podla Ziakov teda uclitelia mavaju vicSie problémy
s Pudskym pristupom k ziakom a empatiou. Hodnoteni ucitelia by sa preto mali v ramci
svojho profesiondlneho rozvoja zamerat viac na zlepSenie svojho pristupu k Zziakom
(z hl'adiska I'udskosti a empatie) ako na rozvoj svojich odbornych a pedagogickych zru¢nosti.

Kracové slova: Osobnost’ ucitel'a, odbornost, empatia, motivacia ziakov, ekonomické
predmety.

Abstract

The teacher significantly influences the results of educational process in secondary schools.
Pupils' performance depends not only on their abilities, but also on their motivation to study
the subject matter. We can assume that one of the factors that can affect the pupils’ motivation
is their teacher’s personality. In order to confirm this assumption, we analysed the selected
aspects related to the personality of teachers of economics and accounting in secondary
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schools, and their impact on the motivation of pupils in these subjects. We focused on four
aspects of teacher’s personality and analysed them from the pupils' point of view, and their
attitudes towards their teachers, while at the same time analysing to what extent their teacher
influenced their motivation to study the subject. Using the method of a questionnaire survey,
we analysed the answers of 410 pupils from four business academies (207 were third-year
pupils and 203 fourth-year pupils). The questionnaires were designed more broadly because
they also examined several other areas, but in this paper, we only analysed the respondents’
answers to the questions related to these four characteristics of teachers: expertise, ability to
explain the curriculum clearly, empathy and humanity of the teacher (possibility to trust
him/her). We found several differences in the perception of teachers of different subjects, as
well as some differences in the perception of individual researched aspects related to the
teacher's personality. According to the respondents, teachers are usually well-prepared both
professionally and pedagogically. Most of them consider their teachers as experts in the
subject matter, and only slightly less do they also consider them to be able to explain it
clearly. The relationship between these two aspects turns out to be mutually inversely
proportional in relation to the degree of difficulty of the curriculum. If the curriculum is more
demanding for pupils, we can assume from the obtained results that pupils evaluate the
teacher as less capable of explaining the curriculum clearly, but at the same time, they
appreciate his/her expertise more. The overall positive perception of these two areas by pupils
may also be related to the fact that they perceive them as a positive motivating factor. The
remaining two researched aspects also achieved a relatively high evaluation, but their values
were lower than in case of the first two factors. Thus, according to the respondents, teachers
tend to have more problems with their human approach to pupils, and empathy they show
through their behaviour. Therefore, in their professional development, the evaluated teachers
should focus rather on improving their approach to pupils (in terms of humanity and empathy)
than on developing their professional and pedagogical skills.

Keywords: Teacher’s personality, expertise, empathy, pupils” motivation, economic subjects.
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Vplyv pedagogickej praxe na formovanie
osobnosti buduceho uditel’a

The Influence of the Teaching Practice on the Personality
Formation of the Future Teacher

Darina Orbanova

Abstrakt

Stucastou pedagogickej pripravy ucitelov je pedagogicka prax, ktorda ma doleziti ulohu
v pregradudlnej priprave buducich ucitel'ov. Je prirodzenym prostredim na integraciu poznat-
kov z disciplin, ktoré tvoria obsah Studia. Vyznam pripravy vyplyva zo skuto¢nosti, ze ucitel
je tym ¢initelom vo vyuc¢ovacom procese, od ktoré¢ho zavisi jeho priebeh a vysledok, a ktory
posobi na ziakov celou svojou osobnost’ou.

Miesto atuloha ucitela vo vyucovacom procese vyvolavaju zdujem odbornikov o jeho
osobnost’. Existuje malo profesii, kde ma osobnost’ cloveka tak doéleziti ulohu pri dosahovani
ciel'ov, ako v profesii ucitel'a. V tomto pripade je charakteristika osobnosti ucitel'a dolezitym
prostriedkom, ktory ovplyviniuje priebeh vyucovacieho procesu, motivaciu ziakov, vytvaranie
zivotnych postojov a ucenie sa ziakov. Mdzeme povedat’, ze ucitel'ova osobnost’ je kl'icom
k uspechu v jeho préaci.

Ked’ze ucitel’ je rozhodujiicim Cinitel'om tspechu vyucovacieho procesu, mal by disponovat’
takymi charakteristikami osobnosti, vedomostami a zru¢nostami, aby bol C¢o najviac
kompetentny vykonavat’ tuto profesiu. Predmetom diskusii je otdzka, aké maju byt pozia-
davky na profesijna pripravu ucitel’a a vykon jeho profesie.

Aby boli budutci ucitelia schopni hned’ po nastiipeni do prace plnit’ vSetky ulohy suvisiace
s vyu¢ovacim procesom, mali by pocas pripravy na budice povolanie ziskat odborné
a didaktické vedomosti a zru¢nosti, ale mala by sa formovat’ aj ich osobnost’. Pri realizovani
pedagogickej praxe, a teda aj pri formovani osobnosti buducich uéitel'ov, maju délezita lohu
cviéni ucitelia. Poskytuju Studentom prvy obraz o vyucovacom procese, usmernuju ich
v praci, a tiez hodnotia ich vykony. Vyuzivaju pritom svoje pedagogické skusenosti.

V prieskume sme sa zamerali na postudenie niektorych stranok osobnosti Studentov, buducich
ucitelov. Analyzovali sme postoje a vzt'ah k pedagogickej praci, postoje a vztah k ziakom,
zmysel pre zodpovednost’ a disciplinu, podporu samostatnosti ziakov, ich aktivity a tvorivosti
a uplatnovanie pedagogického taktu. Cviéni ucitelia hodnotili Studentov po absolvovani praxe
v dvoch semestroch, ¢o umoznilo porovnat’ zmeny sledovanych parametrov. Studenti boli
hodnoteni vacsinou pozitivne. Napriek tomu zo Stadie vyplynuli zavery, ktoré mézu pomoct
v buducnosti skvalitnit’ pripravu budtcich ucitel'ov na ich povolanie.

Kruacové slova: osobnost’ ucitel’a, pedagogicka prax, cvicny ucitel’

Abstract

The part of the teachers’pedagogical training is a teaching practice which has an important
role in the undergraduate training of the future teachers. It is a natural environment for the
integration of the knowledge from the disciplines which make up the content of the study. The
importance of the training results from the fact that the teacher is the factor in the teaching
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process who depend its process and outcome on and who affects the students with his whole
personality.

The place and the role of the teacher in the teaching process evoke the interest of the experts
in his personality. There are a few professions where the personality of the man has as
the important role in the achieving of the aims as in the profession of the teacher. In this case
the characteristic of the teacher’s personality is the important meaning which influences
the teaching process, the motivation of the students, the creation of the life attitudes and
the learning of the students. We can say that the teacher’s personality is the key to the success
in his work.

Whereas the teacher is the operative factor in the success of the teaching process, he should
have some the personality characteristics, the knowledge and skills for his most competence
to practice his profession. The subject of the discussions is the question of what requirements
should be for the teacher’s professional training and the achievement of his profession.

In order for the future teachers to be able to complete all the tasks associated with the teaching
process as soon as they start work, they should acquire the professional and didactic
knowledge and skills during the training for their future profession and their personality
should be formed as well. The mentors have the important role in the implementation of the
teaching practice and therefore also in the personality formation of the future teachers. They
provide the first image of the teaching process to the students, guide the students in their work
and rate their achievement as well. They use their pedagogical experiencies.

In the survey we focused on the review of some aspects of the students” personality, of the
future teachers. We analyzed the attitudes and the relationship to the pedagogical work and to
the students, the sense of responsibility and discipline, the support for students” independence,
their activities and creativity and the application of the pedagogical tact. The mentors rated
the students after the completing of the internship in two semesters and that allowed to
compare the changes of the monitored parameters. The students were rated mostly positive.
Nevertheless the study revealed the conclusions which may help in the future to improve the
training of the future teachers for their profession.

Keywords: teacher’s personality, teaching practice, mentor
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Digitalna, informacna gramotnost’ a kritické myslenie
v pripadovych Stadiach

Digital, Information Literacy and Critical Thinking
in Case Studies

Ladislav Pasiar

Abstrakt

V literatiire najjdeme mnozstvo poziadaviek a Standardov na cCloveka, ktory je informacne,
digitalne, ¢i medidlne gramotny. Digitdlne gramotni jedinec disponuje stiborom zru¢nosti
zmysluplne vyuzivat’ rézne digitdlne nastroje pre svoje potreby, na svoje poznavanie, na
vyjadrenie seba a svoj komplexny osobny rozvoj. Tato gramotnost zahfiia aj schopnost
efektivne riesit’ tlohy a problémy v digitadlnom prostredi, ¢ize kvalifikovane si zvolit’ a vediet
pouzit’ vhodnu digitalnu technoldgiu na ndjdenie informadcii, ich spracovanie, pouzitie, Sirenie
alebo vytvorenie. Nemenej doélezité su schopnosti kriticky vyhodnocovat a analyzovat
znalosti ziskané z digitdlnych zdrojov, ¢i porozumiet’ spolocenskym dosledkom (vratane
bezpecnosti, ochrany sukromia a etiky), ktoré vznikaju v digitdlnom svete. Kritické zhodno-
tenie informacii suvisi s dal§$im pojmom a to je informa¢né gramotnost’. Informa¢ne gramotna
osoba by mala vediet (byt schopnd) rozpoznat' a uznat potrebu informacii, urcit’, aké
informécie su adekvatne danému/konkrétneho problému, zistit a vyhladat’ dolezité
informacie, vyhodnotit’ informacie, organizovat’ informdcie, vyuzit informécie v efektivnom
rieSeni konkrétneho problému. Na kritické myslenie mozeme nazerat z viacerych uhlov
pohladu. Ci uz hovorime, Ze kritické myslenie pozostava z troch prvkov — pripravenost
premyslat, vedomost o roznych metédach skumania auvazovania a zrucnost' pri ich
vyuzivani, alebo hovorime o kombindcii schopnosti, znalosti a postojov, umoznujucich
jedincovi interpretovat’, dedukovat’, rozpoznavat’ predpoklady, hodnotit” argumenty a dospiet’
k zaverom, stidle pojde oisti formu nardbania s informdciami a vyvodzovania znich
prislusnych zaverov. Vsetky tri spominané schopnosti, zru¢nosti ¢i gramotnosti v sebe
zahfiaji pracu s informéciami, ich ziskavanie, spracovanie a §irenie urcitym sposobom.
Efektivita prace je v toto pripade akousi nutnou podmienkou. Pokusili sme sa preto vybrat
vyucovaciu metodu, ktord by v sebe zahfniala spominané prvky a mohla by s tymito prvkami
v prienikoch prispiet’ k zaujimavym a zmysluplnym vysledkov v ramci vyucovacieho proce-
su. Takouto metddou je okrem inych aj pripadové Studia. Z mnozstva charakteristik mézeme
vybrat’ prave to, ze pripadové Studie prepajaji nejaku skuto¢nu situaciu s preberanym ucivom,
ze sucastou moézu byt aj ulohy, ktoré riesitel'ovi poméhaji rozhodnut’ sa, vyriesit’ tlohu ¢i
problém, pripadne priklonit’ sa k nejakému nézoru, ako aj to, ze by nemali mat’ jednoznac¢né
rieSenie, ale skor podporovat’ diskusiu a divergentné myslenie rieSitelov. Prispevok
neposkytuje vycerpavajuce argumenty pre tieto prepojenia. Ide vSak o niekol’ko nametov
z ucitel'skych skusenosti na d’alsie diskusie a vyskumy.

Kli¢ova slova: digitdlna gramotnost, medidlna, informa¢na gramotnost,, kritické myslenie,
pripadové stadie
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Abstract

In pedagogical theory we can find a number of requirements and standards for informational,
digital or media literates. A digital literates have a set of skills to meaningfully use various
digital tools for their needs, for their cognition, for expressing themselves and their complex
personal development. This literacy also includes the ability to effectively solve tasks and
problems in the digital environment, ie to competently choose and be able to use appropriate
digital technology to find, process, use, distribution or create information. Equally important
are the ability to critically evaluate and analyze knowledge gained from digital sources, or to
understand the societal implications (including security, privacy and ethics) that arise in the
digital world. Critical evaluation of information is related also to another concept -
information literacy. An information literates should be able to kow / recognize the need for
information, determine what information is adequate to solve specific problem, identify and
search for important information, evaluate information, organize information, use information
to effectively solve a specific problem. We can look at critical thinking from several views.
Whether we say that critical thinking consists of three elements — readiness to think,
knowledge of different methods of research and reasoning and skill in using them, or we talk
about a combination of skills, knowledge and attitudes that allow to interpret, deduce,
recognize assumptions, evaluate arguments and to reach conclusions, it will still be a form of
dealing with information and drawing appropriate conclusions from it. All three mentioned
abilities, skills or literacy include working with information, its gaining, processing and
dissemination in a certain way. In this case, work efficiency is a necessary condition. We
therefore tried to choose a teaching method that would include those mentioned elements and
could contribute to these interesting and meaningful results in the learning process with these
elements. Teaching method that is in accordance with these requirements is e. g. case studies.
From a number of characteristics, we can choose that the case studies link a real situation with
content od education. They can also include tasks that help to decide, to solve a task or
problem, or to incline to an opinion, as well as that they should not have a clear solution, but
rather encourage discussion and divergent thinking of students. The paper does not provide
comprehensive arguments for these links. However, there are some suggestions from the
teaching experience for further discussions and research.

Keywords: digital literacy, media literacy, information literacy, critical thinking, case studies
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Time management — vychova ke strukturaci ¢asu i metoda
sbéru dat o stredoSkolacich

Time Management — Education of Structuring Time
and the Method of Collecting Data
about Secondary School Students

Libor Pavera — Michal Kabelka

Abstrakt

Kazdy clovék musi planovat a organizovat své aktivity v ¢ase, pokud chce fadné s ¢asem
hospodafit a ekonomicky spravné sviij ¢as rozdélit mezi praci, studium, rodinu, konicky a jiné
zalezitosti, které clovéka obklopuji v jeho makro- i mikrosvété. Proto rovnéz stale vyraznéjsi
misto v zivoté Clovéka zaujima tzv. time management, ktery byva klicem k uspéchu pfti
hospodateni s ¢asem. Nejen dospéli, ale i mladez a déti se potykaji s prokrastinaci a jinymi
problémy pii strukturaci ¢asu. Musime mit na paméti, ze soucasti vychovy mladého ¢lovéka
je i vychova k praci s casem. Hospodafit s casem se mlady clovék zpravidla u¢i napodobou od
svych rodict, v planovani ¢asu dochazi nejen plisobenim rodiny, ale i vrstevnikt, Skoly nebo
volnoc¢asovych aktivit.

Jak se strukturovanim casu pracuje nase souCasnd mlada generace (zejména zaka stiednich
skol). Na polozenou otazku odpovida nase Setfeni, které¢ ukazuje i na jiné aspekty spjaté s time
managementem. Spatnym rozlozenim $kolnich povinnosti pfichazeji studenti o sviij volny ¢as
a volnocasové aktivity. Time management jevit jako vhodny nastroj optimalizace vyuziti
¢asu: umoznuje jedinci ovladat sviij Cas a praci a ziskat Sir$i prehled o svych aktivitach.

Pii Setfeni byla pted kvantitativnimi metodami dana pfednost kvalitativnimu vyzkumu, mozna
na ukor poctu Setienych zaka stiednich Skol, nicméné s preciznéj$im vhledem do zkoumané
problematiky.

Dulezity je nejen ,,zdravy zivotni styl v dob¢, kdy mlady ¢loveék neni jesté zcela odpoveédny
za své zdravi a je nutné predchazet nadmérné konzumaci alkoholu nebo psychotropnich latek,
rizikovému a nezdravému sexualnimu chovani apod., ale do zivota mladeze musi byt tedy
vhodné zakomponovana relaxace, kterd napomahd odolavat nejriznéjSim stresoriim; jeji
soucasti je spanek, ktery hraje nezastupitelnou ulohu v procesu uceni: dochazi v jeho pribéhu
tfidéni, mazani nebo fixaci pamétovych stop. Castym problémem pfi strukturaci ¢asu miize
byt dojizdéni do Skoly, nevhodny rozvrh hodin ve S$kole, volnocasové aktivity nebo
(nadmérné a az navykové) vyuzivani elektronickych médii. Vyluéné prostfednictvim time
managementu si jedinec miize uvédomit, které ¢innosti zabiraji pfili$ jeho casu na ukor jinych
aktivit, ptfinaSejicich uzitek nebo radost. Uz jen pfemitani o rozloZeni Casu je obrovskym
prinosem pfi feseni dennich ukolti, mize chranit jedince pied problémem ¢asové tisné, muze
odbouravat stres, zbavovat pocitu frustrace a ménécennosti. (Bedrnova — Pauknerova 2015).

Setteni bylo provedeno pomoci tzv. &asového snimku, piednost pred kvantitativnimi meto-
dami byla dana kvalitativnim metoddm, v nichz své misto mél i ¥izeny rozhovor. Casovy
snimek jednotlivych Cinnosti je zapisovan idedln¢ po ctvrthodinovych intervalech (Lojda
2011). K dosazeni vypovidajici hodnoty analyzy dennich aktivit se doporucuje vypliovat
casovy snimek po dobu ¢trnacti dnd. Problémem Setfeni mize byt nicméné pravdivost, tedy
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eticky postoj sledovaného objektu k Setfeni. S ohledem na cile se vyzkum tykal jak divek, tak
chlapcti, zaroven rtizného veku, aby strukturu vytvareli zaci vSech ro¢nikt stiednich odbor-
nych ekonomicky zamétenych skol.

Casové nejvice naroénou aktivitou se ukazala doba vénovand spanku. Jeji délka se oviem lisi
v zavislosti na konkrétnim jedinci. Druhou nejvice ¢asové naro¢nou aktivitou, totoznou pro
vSechny respondenty, byla skola. Studenti poukazovali na fyzickou a psychickou naroc¢nost
dvouhodinovych predmétt, na vyuku v odpolednich hodinach a volné hodiny. Celkovou dobu
stravenou ve Skole hodnotili negativné. V ndvaznosti na Skolu nelze opomenout skolni
pripravu studentii. Nékteti studenti — typicky pro dnesni dobu — maji problém s prokrastinaci.
Vysledky ukazaly rovnéz na fungovani jedince v ramci socidlni skupiny. Rovnéz ukazuji
praci studentli se socialnimi sitémi (Facebook, Instagram, Messenger aj.). Vyzkum pfinesl
pozndni rovnéz o traveni volného casu u milddeze. Resily se i otazky optimalizace prace
s Casem (diaf nebo jiné formy strukturace Casu).

Kli¢ova slova: skola, student, time management, optimalizace, strukturace casu

Abstract

Each person needs to plan and organize his activities in time if he wants to properly manage
time and economically distribute his time between work, study, family, hobbies and other
matters that surround a person in his macro — and micro-world. Therefore, the so-called time
management, which is the key to success in time management, occupies an increasingly
significant place in a person's life. Not only adults, but also teenagers and children face
procrastination and other problems in the structuring of time. We must remember that part of
the education of a young person is also the education to work with time. To manage time,
a young person, as a rule, learns by example from his parents, in time planning occurs not
only through the action of the family, but also peers, school or leisure activities.

How our current young generation (especially secondary school pupils) works with the
structuring of time. This question is answered by our investigation, which also points to other
aspects related to time management. With a poor distribution of school duties, students lose
their free time and leisure activities. Time management appears as a convenient tool for
optimizing the use of time: it allows an individual to control their time and work and gain
a broader overview of their activities.

In the survey, qualitative research was preferred to quantitative methods, possibly at the
expense of the number of secondary school pupils surveyed, but with a more precise insight
into the issues studied.

Not only is a ,healthy lifestyle” important at a time when a young person is not yet fully
responsible for his health and excessive consumption of alcohol or psychotropic substances,
risky and unhealthy sexual behavior, etc., must be prevented, but relaxation must be properly
integrated into the life of youth, which helps to resist various stressors; it includes sleep,
which plays an irreplaceable role.

Commuting to school, inappropriate school timetables, leisure activities or (excessive and
even addictive) use of electronic media can be common problems with time structure.

Exclusively through time management, an individual can realize which activities take up too
much of his time at the expense of other activities that bring benefit or joy. Just thinking about
the distribution of time is a huge benefit in solving daily tasks, it can protect individuals from
the problem of time pressure, it can reduce stress, relieve feelings of frustration and inferiority
(Bedrnova — Pauknerova 2015).

38



The survey was carried out using a so-called time frame, preference over quantitative methods
was given to qualitative methods, in which a controlled conversation also had its place. The
time frame of individual activities is recorded ideally after quarter-hour intervals (Lojda
2011). In order to reach the indicative value of the analysis of daily activities, it is reco-
mmended to fill in a time frame for fourteen days. However, the problem of the investigation
may be truthfulness, that is, the ethical attitude of the observed object to the investigation.
With regard to the objectives, the research concerned both girls and boys, at the same time of
different ages, so that the structure was formed by pupils of all grades of secondary vocational
schools of economic orientation.

The most time-consuming activity turned out to be the time devoted to sleep. However, its
length varies depending on the individual. The second most time-consuming activity, identical
for all respondents, was school. Students pointed to the physical and mental demands of two-
hour courses, lessons in the afternoon and free hours. They rated the total time spent at school
negatively. Following the school, one can not fail to note the school preparation of students.
Some students-typical for today-have a problem with procrastination. The results also showed
the functioning of the individual within the social group. Facebook, Instagram, Messenger,
etc.) are also shown to show the work of students with social networks (Facebook, Instagram,
Messenger, etc.). Research has also brought knowledge about leisure time for young people.
Issues of time optimization (diary or other forms of time structuring) were also addressed.

Keywords: school, student, time management, optimization, time structuring
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Socialno-emocionalne zdravie a socialna atmosféra na
strednych Skolach

Socio-emotional Health and Social Atmosphere
in Secondery Schools

Henrieta Rol’kova — Skarleta Jackova

Abstrakt

Cielom vyskumu bolo zistit' troven socidlno-emociondlneho zdravia atroven socidlnej
atmosféry v triede u Studentov na vybranych strednych Skolach. Taktiez sme zistovali, ¢i
existuju vztahy medzi socidlno-emociondlnym zdravim a jeho dimenziami a socidlnou
atmosférou v triede ajej faktormi u stredoSkoldakov. Na zadklade vyskumnych Studii sme
overovali, ¢i sa z hladiska pohlavia objavuju rozdiely v rovni socidlno-emocionalneho
zdravia a jeho dimenzidch a v socialnej atmosfére v triede a jej faktoroch. Vyskumny subor
tvorilo 128 Studentov z vybranych strednych $kol v Skalici a v Senici. Na meranie urovne
mentalneho zdravia sme pouzili dotaznik Socialno-emocionalneho zdravia pre stredoskoldkov
(Furlong, 2014). Urovei socialnej atmosféry v triede sme administrovali prostrednictvom
Skaly socialnej atmosféry v triede (Kollarik, 1999). U $tudentov vybranych strednych kol
sme zistili priemerny index kovitality nachadzajici sa v nizS§om pasme priemeru. Toto zistenie
evokuje potrebu stimulacie rozvoja socialno-emocionalneho zdravia v §kole. Uroveti celkovej
socialnej atmosféry v triede u stredoskolakov bola vo vy$§om pasme priemeru. Co hodnotime
pozitivne a zarovein poukazujeme na moznost’ dalej cielene pracovat striedou na jej
rozvijani. Zistili sme, Ze medzi dimenziami socidlno-emociondlneho zdravia (kovitalita,
sebadovera, dovera v inych, Zivotna angazovanost’) a socialnou atmosférou v triede (celkova
socidlna atmosféra, emocionalne-socidlny faktor, Cinnostne-mordlny faktor) st pozitivne
stredne silné vztahy s vynimkou pozitivneho slabého vzt'ahu, ktory sa nam potvrdil medzi
emocionalne-socidlnym faktorom a doménami ddvera v seba a emocionalne kompetencie.
Vsetky vztahy, ktoré sme zistili v naSom vyskume boli vecne a Statisticky vyznamné. To
znamend, ze ak adolescenti maju dobru uroven socidlno-emociondlneho zdravia, tak maja
potencidl vytvarat pozitivnejSiu socialnu atmosféru v skolskej triede. Kvalita mentalneho
zdravia adolescenta stvisi so vzajomnymi vztahmi v triede, so vztahom ku $tadiu a tiez
s celkovou spokojnostou v $kole. Cim je teda S$tudent viac sebavedomy, empaticky,
optimisticky a pocituje podporu od inych I'udi, tym kladnejSie hodnoti aj svoje socidlne
prostredie v triede, spoluziakov, triedneho ucitela ¢i Stidium. A mdézeme konStatovat’, ze
pozitivna socialna atmosféra v triede, sytena kvalitnymi vztahmi a spokojnostou Studenta,
podporuje mentalne zdravie Studentov. Rozdiely medzi muzmi a Zenami v urovni socialno-
emociondlneho zdravia, v jeho dimenzidch a v socialnej atmosfére v triede i jej faktoroch sa
potvrdili len Ciastocne.

Ucitel’ a jeho posobenie na Skole je jednym z najdolezitejSich determinantov jej kvality. Moze
ovplyvnit' arozvijat’ nielen poznatkovu sféru Studenta, ale predovsetkym jeho osobnost,
spravanie, motivaciu, rezillienciu, wellbeing aj kovitalitu. Dolezitym komponentom je pri tom
vytvorena atmosféra v Skole i v kazdej triede, ktora pozitivne stimuluje tento rozvoj. Rozvijat’
mentalne zdravie na Skolach je v dnesnej dobe poznacenej karanténou Covid 19 a prejavmi
hrubej agresie na pode Skoly este nalichavejSou vyzvou. Ucitelom, Studentom a vSetkym
zuCastnenym by pri tom mohol pomoct zlepsit’ kvalitu Zivota Skolsky psycholég prostred-
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nictvom rozvojovych, intervencnych a preventivnych programov s dérazom na rozvoj cnosti
a podporu zdravia.

KPuacové slova: socidlno-emocionalne zdravie, socidlna atmosféra v triede, Studenti strednych
skol, stredoskolsky ucitel’.

Abstract

The goal of this report was to determine the level of social-emotional health and social
atmosphere amongst students of selected high schools. We were also researching if there is
a relationship between social-emotional health and its dimensions, and social atmosphere in
class and its factors amongst the students. We used research studies to investigate if there is
a difference in the level of social-emotional health and social atmosphere in class based on the
students gender. The research group consisted of 128 students from selected high schools in
Skalica and Senica. We used the Social-emotional health survey (Furlong, 2014) to gauge
level of students' mental health. The degree of social atmosphere in class was determined with
the Scale of social atmosphere in class (Kollarik, 1999). In students of selected secondary
schools, we found an average covitality index located in the lower average range. This finding
evokes the need to stimulate the development of socio-emotional health at school. The level
of overall social atmosphere in the secondary students’classroom was in the higher average
range. We found moderate positivie relationships between the dimensions of socio-emotional
health (co-vitality, self-confidence, confidence in others, life commitment) and the social
atmosphere in the classroom (overall social atmosphere, emotional-social factor, active-moral
factor), with the exception of a weak positive relationship between the emotional-social factor
and the domains "self-confidence" and "emotional competence". All the relationships were
effect and statistically significant. The quality of the adolescent's mental health is related to
the relationships within the classroom, to the attitude towards the study and also to the overall
satisfaction at school. But the differences between men and womens in the levels of social-
emotional health with its dimensions and the social atmosphere in class with its factors were
confirmed only partially.

Keywords: socio-emotional health, social atmosphere in the classroom, high school students,
high school teacher.
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Uplatnenie didaktickych hier na strednych Skolach

Application of Didactic Games in Secondary Schools

Eva Toblova

Abstrakt

Prispevok sa zaobera uplatnenim didaktickych hier vo vyucovacom procese na strednych
Skolach. Didaktické hry z dlhodobého hladiska pomahajii prehlbovat’ vztah medzi ziakmi
navzdjom, ale aj medzi samotnym ucitelom a ziakom a pomahaji pozitivne rozvijat
komunika¢ny kanal medzi nimi. Dal§im dévodom, pre¢o by mali uditelia astejsie zapajat
prave takéto metddy je podporovanie predstavivosti ziakov. V priebehu didaktickych hier
maju ziaci moznost’ zapojit’ fantdziu a netradicnym spdsobom sa tak naucit’ nové informacie.

Hlavnou castou prispevku je vyuzitie didaktickych hier a vyskum na strednych Skolach v
oblasti vyuzivania didaktickych hier vo vyucovacom procese. Vyskum na ktory sme sa
zamerali v prispevku bol realizovany na strednej Skole formou focus interviews. Zamerali sme
sa na 5 zakladnych kategorii: zapojenie sa a aktivita na hodine, atmosféra a zaujimavost’
hodiny, jednoduchSie zapamitanie si uciva, diskusia a vyjadrenie nazoru, motivacia. Na
zéaklade transkcipcie interview fokusovej skupiny a naslednej analyzy sme zistili, ze Studenti
sa najviac opierali o zapojenie sa a aktivitu na hodine.

Studenti pozitivne hodnotili aktivity a hry, ktoré boli zapojené do vyucovacich hodin
zrealizovanych pocas vyskumu. Didaktické hry a zapojenie Studentov sa do priebehu
vyucovacej hodiny im napoméha lepSie pochopit’ ufivo a tiez rozvija ich predstavivost'.
Studenti st takymto sposobom vtiahnuti do deja a aktivnejsie sa ststredia na priebeh hodiny
aj vd’aka potrebnému vyvinutiu ¢innosti. Podl'a vyjadreni je aktivita prospesna, no ¢asto krat
¢asovo naroc¢na. Z analyzy podobnych vyskumov vyplyva, Zze didaktickd hra ma svoje pevné
miesto vo vyu¢ovacom procese a dobre zorientovani ucitelia ju nepovazuju za stratu ¢asu,
pretoze si uvedomuju, ze jej vhodné zaradenie podstatne znizuje energeticku naro¢nost’. Pri
celkovom zhodnoteni vyskumov zaoberajucich sa vyuzitim didaktickych hier mézeme
skonstatovat’, ze su pre Studentov z vac¢sej miery prinosné.

Pozitivne vypovede poukazali na niekolko faktov. Studenti chcli byt aktivne zapajani do
priebehu hodiny a hry, ¢i iné Cinnosti hodnotia kladne. Na zadklade aktivit si Studenti
jednoduchsie zapamaitajii a osvoja ucivo, pricom maji omnoho VACSi priestor na vyjadrenie
vlastnych myslienok, nazorov, postojov a ucia sa lepSie komunikovat’ medzi sebou. Spojenim
vSetkych tychto aspektov ucitel’ zvySuje vnltornu aj vonkajsiu motivaciu k uceniu.

Kli¢ova slova: aktivizujuce vyucovacie metoddy, didaktické hry, uplatnenie didaktickych hier,
ucitel’, stredné skoly.

Abstract

The paper deals with the application of didactic games in the teaching process at secondary
schools. Didactic games help in the long run to deepen the relationship between students, but
also between the teacher and the student and help to positively develop the communication
channel between them. Another reason why teachers should use such methods more often is
to support students' imagination. During the didactic games, students have the opportunity to
engage their imagination and learn new information in a non-traditional way. The main part of
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the paper is using of didactic games and research in secondary schools in the field of the use
didactic games in the teaching process.

The research we focused on in the paper was carried out in secondary schools in the form of
focus interviews. We focused on 5 basic categories: involvement and activity in class,
atmosphere and interestingness of the lesson, easier memorization of the curriculum,
discussion and expression of opinion, motivation. Based on the transcription of the focus
group interview and the subsequent analysis, we found that the students relied most on the
involvement and activity in the class. Students positively evaluated the activities and games
that were involved in the lessons implemented during the research. Didactic games and the
involvement of students during the lesson help them to better understand the curriculum and
also develops their imagination.

In this way, students are involved in the story and focus more actively on the course of the
lesson thanks to the necessary development of activities. According to the statement, the
activity is beneficial, but often time consuming. Analysis of similar research shows that the
didactic game has a firm place in the teaching process and well-oriented teachers do not
consider it a waste of time, because they realize that its appropriate inclusion significantly
reduces energy intensity. In the overall evaluation of research dealing with the use of didactic
games, we can state that they are more beneficial for students.

The positive statements pointed to several facts. Students want to be actively involved in the
lesson and the game, or evaluate other activities positively. Based on the activities, students
find it easier to remember and master the curriculum, while they have much more space to
express their own thoughts, opinions, attitudes and learn to communicate better with each
other. By combining all these aspects, the teacher increases the internal and external
motivation to learn.

Keywords: activating didactic methods, didactic game, application of didactic games,
teacher, secondary schools.
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Osobnost’ stredoSkolského ucitel’a predmetu cvi¢na firma

The Personality of Secondary School’s
Training Firm Teacher

Ludmila Velichova

Abstrakt

Predmet cvicna firma sa vyznamne odliSuje od inych ekonomickych predmetov vo variabilite
obsahu vzdelavania, vo vybere vyucovacich metdd a vyucovacich prostriedkov, v organizacii
vyucovania, v postaveni ziaka a ucitel'a. V prispevku prezentujeme vysledky prieskumu ako
vnimajui ucitelia cvicnej firmy postavenie predmetu cvi¢na firma v sustave ekonomickych
predmetov a ako sa stotoziiuji s odlisSnou rolou ucitela vtomto predmete. V otazkach
riadenych rozhovorov s respondentmi sme sa zamerali na vnimanie role ucitelov i1 poziada-
viek, ktoré st na nich kladené, na systém vyberu ucitel'ov cvicnej firmy na konkrétnej skole,
na analyzu vztahu ziakov k ucitelom predmetu cvi¢na firma a vymedzenie problémovych
oblasti viazucich sa k iloham ucitel'a v tomto predmete. Prieskumu sa zacastnili ucitelia
predmetu cvi¢na firma zo strednych $ko6l na Slovensku i v zahranic¢i. Vysledky prieskumu
potvrdili hypotézy vnimania predmetu cvicna firma ako simulédcie firmy, identifikovania
odli$nosti predmetu cvi¢na firma od tradicného vyucovania v postaveni ucitel’a, v ¢leneni
vyucovacej hodiny, aplikacii vyucovacich metéd, v hodnoteni ziakov. Pri posudzovani
narokov, ktoré su na ucitel'ov cvic¢nych firiem kladené, bola vyznamne zastipend poziadavka
byt schopny aplikovat’ odborné poznatky z viacerych ekonomickych predmetov v praktickych
¢innostiach, byt schopny motivovat, podporovat, viest a hodnotit’ Ziakov a byt schopny
rieSit’ konflikty v cvicnej firme. Prieskum potvrdil réznorodost vnimania role ucitela,
potvrdila sa hypotéza vnimania role ucitel'a v cvi¢nej firme ako poradcu, konzultanta, ktory
neriadi ¢innost’ ziakov a priamo do nej nezasahuje, rovnako ako zmena role ucitela v cvicnej
firme v zavislosti od Casti Skolského roka. V kontexte analyzy prace ucitel'a v cvi¢nej firme
vysledky prieskumu signalizuji ako problémové oblasti nevhodny postup pri vybere ucitel'ov
na strane vedenia $kol, ¢asovu narocnost’ splnenia uloh, neustdle zmeny v podnikatel'skej
legislative, nerealisticky trh cvi¢nych firiem, nérast konfliktov medzi ziakmi cvicnej firmy.
Analyza vysledkov priniesla ndvrhy rieSeni v oblasti vzdelavania ucitelov, v digitalizacii
pracovnych procesov, vo vymene skusenosti medzi uciteI'mi cvi¢nych firiem, v aplikacii
timového vyucovania, v diverzifikacii predmetov cvicného podnikania a v rozSirujucom
vzdelavani ucitelov s dorazom na metodiku rieSenia konfliktov a poruch spravania ziakov.
Prieskum povazujeme za pilotny a jeho vysledky su vychodiskom pre nadvizujuci vyskum
zamerany na komplexni evaluaciu vyucovacieho procesu v predmete cvicna firma na
strednych Skolach na Slovensku.

KPucové slova: cviéna firma, osobnost’ stredoskolského ucitel'a

Abstract

The subject training firm differs significantly from other economic subjects in the variability
of the content of education, the choice of teaching methods and teaching aids, the
organization of teaching, the position of the student and the teacher. In this paper, we present
the results of a survey of how teachers of a training firm perceive the position of the subject
training firm in the system of economic subjects and how they identify themselves with the
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different role of the teacher in this subject. In the questions of guided interviews with
respondents, we focused on the perception of the role of teachers and the requirements that
are placed on them, the system of selection of training firm teachers at a particular school,
analysis of students' relationship with teachers of training firm and definition of problematic
areas related to the tasks of the teacher in this subject. Teachers of the subject training firm
from secondary schools in Slovakia and five other European countries took part in the survey.
The results of the survey confirmed the hypotheses of the perception of the subject training
firm as a simulation of a small business, identifying the differences of the subject training
firm from traditional teaching concerning the position of the teacher, in the division of lessons
and application of teaching methods, and in evaluating students. In assessing the demands
placed on teachers of training firm, the requirement to be able to apply professional
knowledge from several economic subjects in practical activities, to be able to motivate,
support, lead and evaluate students and to be able to solve conflicts in a training firm was
significantly represented. The survey confirmed the diversity of the perception of the role of
the teacher, the hypothesis of the perception of the role of the teacher in the training firm as a
consultant, an advisor who does not manage or directly intervene in the activities of students,
as well as the change of his/her role depending on the part of the school year. In the context of
the analysis of the position and work of a teacher in a training firm, the results of the survey
indicate inappropriate procedure for the selection of teachers by school management, time-
consuming tasks, constant changes in business legislation, unrealistic market of training firms,
increasing conflicts between students. The analysis of the results brought proposals for
solutions in the field of teacher education, digitization of work processes, exchange of
experiences between teachers of training firm, application of team teaching, diversification of
subjects of training business and teacher education with emphasis on solving of conflicts and
behavioural disorders of students. We consider the survey to be a pilot and its results are the
starting point for follow-up research focused on a comprehensive evaluation of the teaching
process in the subject training firm at secondary schools in Slovakia.
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